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SECTION 1
School Profile














Accountability Plan Template
(DESE’s Consolidated Application and DESE’s LEA/School Improvement Guide)                                                                                                                                                                        
	Improvement/Accountability Plan 

	Focus of Plan (check the appropriate box):
· LEA
X School 
	Name of LEA:  Susan J. Reid

Name of School:  Compton-Drew ILC Middle School

School Code:0339
	Check if appropriate
· Comprehensive School 
***Requires a Regional School Improvement Team
X    Targeted School
X    Title I.A
· Autonomous

	Date:
	

	Purpose:  To develop a plan for improving the top 3 needs identified in the needs assessment.

	School Mission:   The Compton-Drew ILC Middle School will foster a learning community through collaboration of teacher facilitated and student directed life-long learning.  Our community will celebrate diversity through inclusionary representations of all societal elements and we will engage our young citizens for active lives in a democratic society, fostering leadership and respect for individual cultural values.

	School Vision:   We are dedicated to developing life-long learners, who succeed ethically in a global society.


	One plan may meet the needs of a number of different programs. Please check all that apply.
X Title I.A  School Improvement 	                                 
· Title I.C  Education of Migratory Children              
· Title I.D  Prevention and Intervention Programs for Children and Youth who are Neglected, Delinquent or At-Risk
· Title II.A  Language Instruction for English Learners and Immigrant Children
· Title IV   21st Century Schools
· Title V  Flexibility and Accountability
· Individuals with Disability Education Act
· Rehabilitation Act of 1973
· Carl D. Perkins Career and Technical Education Act
· Workforce Innovation and Opportunities Act
· Head Start Act
· McKinney Vento Homeless Assistance Act
· Adult Education and Family Literacy Act
· MSIP
· Other State and Local Requirements/Needs   __________________________________________________________

	






Districts, charters and/or schools should engage in timely and meaningful discussions, with a broad range of stakeholders, to examine relevant data to understand the most pressing needs of students, schools and/or educators and the potential root causes for each need. By inviting all stakeholders to participate in the needs assessment process you are establishing a unified understanding of the LEA and/or school(s), identifying goals that reflect the vision of the entire learning community and promoting buy-in for improvement efforts. The following chart identifies stakeholders who may participate in the needs assessment process.

	School Planning Committee

	Position/Role
	Name
	Signature
	Email/Phone Contact

	Principal
	SUSAN REID
	
	SUSAN.REID@SLPS.ORG

	Assistant Principal
	SHAIRE DUNCAN
	
	SHAIRE.DUNCAN@SLPS.ORG

	Academic Instructional Coach
	CATHERINE KIMANI
	
	CATHERINE.KIMANI@SLPS.ORG

	Family Community Specialist
	
	
	

	ESOL Staff (if applicable)
	BARBARA DOERFLER
	
	BARBARA.DOERFLER.@SLPS.ORG

	SPED Staff  (if applicable)
	JESSICA COLEMEN
	
	JESSICA.COLEMAN@SLPS.ORG

	ISS/PBIS Staff  (if applicable)
	TORRE FINLEY
TIANA FORD
	
	TORRE.FINLEY@SLPS.ORG; TIANA.FORD@SLPS.ORG

	Teacher
	H. ANNE PORTER
	
	ANNE.PORTER@SLPS.ORG

	Teacher
	MARVIN KOPF
	
	MARVIN.KOPF@SLPS.ORG

	Parent
	TRINA TRAYLOR
	
	

	Parent
	ANGEL WERE
	
	

	Support Staff
	TYRONE JONES

CRYSTAL HILSON

RONALD LONDON

TRACEY MOORE
	
	TYRONE.JONES@SLPS.ORG
CRYSTAL.HILSON@SLPS.ORG
RONALD.LONDON@SLPS.ORG
TRACEY.MOORE@SLPS.ORG


	Community Member/Faith Based Partner
	SIINYA RILEY
	
	

	Network Superintendent
	JERE HOCHMAN
	
	JERE.HOCHMAN@SLPS.ORG

	Other
	
	
	







SECTION 2
Comprehensive Needs Assessment


	Comprehensive Needs Assessment                                                                     *DESE’s Consolidated Application

	Student Demographic

	Data Type
	Current Information 
	Reflections

	Student Enrollment as of 3/1 
	525
	During the 2020-2021 academic year Compton-Drew had an increase in enrollment from 489-525.   The year ended with an enrollment of 522. 

	Grade Level Breakdown
	6-169
7-186
8-167
	This year, 7th grade is the largest population of students.  It is different from previous years in that typically the school’s highest enrollment is in 7th & 8th grades.  This year, the school had larger numbers of students in 7th & 6th grades.

	Ethnicity
	Asian-21 
Black-449
Hisapnic-29
White-21
Multi-Racial -2
	The student population is comparatively diverse. The school benefits from having a diverse student population.  It is important that we identify opportunities to engage more ethnic and racial minoriies in our learning community.

	Attendance
	61.6% (90/90)
93.1% (ADA)
	The attendance increased this year due to the opportunity to learn virtually.  Attendance increases were impacted by availability of hard ware and internet (iPads, Wi-fi) in 

	Mobility
	38.60%

	The mobility rate at Compton-Drew has increased from the 2017-2018 academic year.  This increase is reflective of the increase throughout St. Louis Public Schools.

	Socioeconomic status
	100% F/R Lunch
	Compton-Drew ILC is a part of St. Louis Public School’s school-wide Title I program and in excess of 80% of students eligible for Free/Reduced lunch program, the school qualifies for school-wide Title I eligibility.

	Discipline
	0% ISS Rate

	During the 2020-2021 academic year, there was a significant dcrease in discipline issue due to the Stay at Home order issued by the city of St. Louis and the St. Louis Health Department.  This order resulted in Compton-Drew students returning to the building in January instead of August.  During the second sememster, only ¼ of the student population elected to return to In-Person instruction when given the option.  This resulted in significantly fewer discipline referrals and incidents during the school year. 

	Limited English Proficiency
	78
	During the 2018-2019 decrease in the number of ELL students at Compton-Drew compared to last school year.  However, there was a 50% increase in the number of ELL students enrolled during the 2020-2021 academic year.  We continue to encourage the inclusion of ELL students in the learning community because of the diversity of worldview, language, and culture that they bring to the community.  We will also need to work to improve their achievement and the inclusion of their families to ensure that they are seen as valuable members.

	Special Education
	87
	Currently there are 87 (not including speech only) students receiving Special Education services at Compton-Drew.  They are a significant part of the population at the school and are currently under-achieving compared to other sub-groups of students at the school.  



	Strengths
	Weaknesses
	Needs

	Diversity
Attendance (ADA)
Enrollment

	Staffing

	Staffing


















	Student Achievement
(Please analyze your achievement data for 18-19 and provide an explanation for the current performance data.)

	Goal Areas
	18-19 performance
	19-20 Goal
	Current Performance
	Explanation/Rationale for Current Performance

	ELA 
	2409.112
	270 MPI
	192 MPI
	The performance in English Language Arts is impacted by the students’ ability to read, write, listen, and speak.  There are a number of mitigating factors that should be considered in evaluating student performance such as impact of limited direct, explicit instruction in writing, vocabulary, and speaking.  There is need to integrate these skills across the content area so that students have a plethora of opportunities to apply & practice these skills and experience integration across the content areas.  

	Reading 
	2599.327
	270 MPI
	205 MPI
	There was a decrease in performance among students.  This could be due to the consistent increase in the number of special education students with diagnosed disabilities in reading and language or it could be attributed to the increasing numbers of students in the general education population who are not reading on or above level.  According to the final STAR assessment, currently, only 10.3% of students are reading on or above grade level.  Other contributing factors may be the high mobility rate (38.6%) or it may be that only 61.6% (90/90 attendance0 of students attend school regularly.  

	Math
	2474.427
	245 MPI
	186 MPI
	Like Reading and English Language Arts, there has been a decrease in student performance in mathematics.  This may be attributed to the change in the assessment instrument. Other factors may include the elimination of the Algebra 150 scores that historically were mathematically included in the overall performance of the school.  As a result, when MPI for the MAP test was calculated resulting in an overall lowering of the MPI; a decrease in student proficiency in mathematics attributed to a lack of confidence and the quality of mathematics instruction received by students during the school year.

	Science
	2446.549
	265 MPI
	170 MPI
	Although, Compton-Drew is a math, science, and technology school, much more data is needed to determine why students fail to perform in this area.  Potentially, our need to track and monitor student performance in the science content area would be beneficial to teacher feedback resulting in higher student achievement.  

	Social Studies
	
	
	
	

	CCR
	
	
	
	


*Please include any data tables, charts, graphs, etc. to support your current performance below*
	Strengths
	Weaknesses
	Needs

	
Student attendance
Staff attendance
Diversity
Student mobility

	Lack of remediation opportunities for students
Skills development-Reading, writing, listening, speaking, vocabulary, mathematical reasoning-order of operations, proportions, integers, solving equations, measures of central tendency, percent, and substitution.
	More highly qualified staff
Professional development for teachers
Remediation opportunities for students



	Curriculum and Instruction 
(Please use the boxes below to describe how your school supports the following factors of curriculum and instruction) 

	Data Type
	Current Information
	Reflections

	Learning Expectations
	Missouri Learning Standards
Power Standards
Lesson planning (standard aligned)

	Instruction is designed by aligning lessons to the Missouri Learning Standards.  Priority is given to the power standards, which are scaffolded in order to enhance students learning and facilitate active engagement.

	Instructional Programs
	English Language Arts:  Engage & Reading Workshop
Mathematics:  Big Ideas 
Science:
Social Studies: World history & Geography and American History.

	There is a core curriculum in St. Louis Public schools.  Although the curricular materials are effective, there is a need to be more culturally responsive in the way it is implemented.  Ideally, the integration of the curriculum to address standards and include instructional strategies that lend themselves to the learning styles of students and address their natural curiosity and desire to impact society would be beneficial.

	Instructional Materials
	Textbooks, supplemental textual materials, technology (hardware & software), field experiences.
	The textbooks and supplemental materials that support the curriculum are sufficient to provide students with a base level of instruction.  However, solely using the instructional materials is not culturally responsive in terms of the early adolescent learner. Materials must be utilized in a way that aid students making connection between the text, themselves, and the world in order to be effective.  It will require a “re-thinking” on the part of school leadership and teachers about how textual materials are utilized to maximize student achievement.

	Technology
	SMART boards, Promethean Boards, desktop computers (2 computer labs), laptop computers, LCD projectors. 
	During feedback sessions, teachers and students have requested additional access to technology (hardware & software).  

	Support personnel
	Instructional Care Aides-5
Network Technician-1
Social Worker-1/2
Counselor-1-1/2
Family & Community Specialist-1


	There are seven non-certificated positions.  Five of the positions are those of Instructional Care Aides who work only with students with an Individual Education Plan.  The network technician serves all of the students and staff at the school by maintaining the 306 desktop and laptop computers onsite.  The Family & Community Specialist serves as the primary contact between parents and the school.  The school also has a Student Support Team whose members consist of the social worker, counselors, family & community specialist, and the school nurse.  This team serves to meet the social, emotional, and physical needs of the entire student population.



	Strengths
	Weaknesses
	Needs

	
Teacher desire & ability  to utilize technology in the classroom

	Effective and consistent implementation of the instructional cycle with a focus on student engagement and teacher checking for understanding
	Professional development for teachers
Additional technology equipment




	High Quality Professional Staff  
(How are you ensuring that a high-quality teacher teaches all students?)

	Data Type
	Current Information
	Reflections

	Staff Preparation	Comment by Crapo, Claire: Monthly professional development through staff meetings/Weekly PLCs (This is an example of what you would put in this section) 
	Professional Learning Communities (PLC)-Content Teams-Monthly
New Teacher Decompression Sessions-Monthly
Grade Level PLCs-Twice per week
Weekly data meetings
Common plan time for grade level PLCs

	Teachers participated in a variety of professional development during their common planning time and after school.  Teachers are also encouraged to participate in offsite professional development as it pertains to their content area.

	Staff Certification
	Certificated Staff-33
	There are 33 certificated instructional positions at Compton-Drew.  Of those available positions, 2 (math, science) are filled with substitutes.  The remainder are certificated in the content area in which they teach.  To ameliorate the concerns with the difficulty staffing in math and science, recruitment and selection for the 2021-2022 academic year have begun early.  

	Staff Specialist and other support staff
	Family Community Specialist-1.0
Secretary-1.0
Social Worker-.5
Counselor-1.5
Nurse-1.0
Non-Certificated Staff-5
Substitutes-4
	Currently, the members of the Student Support Team (SST) work well as a team with 2 members (Social Worker & Counselor) being a part-time allocations.  In addition, this school year, the school nurse elected to retire mid-year leaving the school with multiple substitute nurses for the second semester.  With an enrollment of 469 students who attend school at a rate of 78.6%, the school would greatly benefit from a full time social worker as a part of its SST.  The addition of a full-time social worker would be beneficial to improving student attendance.

	Staff Demographics
	Blacks: 39

Whites:  18

Males: 18

Females: 39
	The staff demographics do not align with student demographics.  In fact, the staff demographics are similar to student demographics in terms of race, but not in terms of gender with the staff being black and female.  This data is being considered when selecting staff for the 2021-2022 academic year.  

	School Administrators 
	Principal-1.0
Assistant Principal-1.0
	The principal has been at Compton-Drew for 11 years and this is the first year for the assistant principal.  The assistant principal at Compton-Drew changes every 1.5 years that presents some challenges when creating continuity of culture for students, parents, and staff.



	Strengths
	Weaknesses
	Needs

	Certificated staff members
Student Support Team



	Substitutes teaching in the content areas
	Additional certificated staff



	2021-2022 Priorities                                                                                                                                                                                                    Prioritized areas of Need for 19-20 based on needs assessment/data analysis                                                                     

	Staffing and Retention

	Reading

	Mathematics







	Root Causes
Determine the Root Causes of the needs listed above using the 5 Whys:



	Root Cause Analysis #1 	Comment by Crapo, Claire: This root cause analysis should be around staff retention. 


	Need #1- Please describe the need:
	Although the data is not available at the time of this submission, staff recruitment and retention continue to be a challenge.  Per data from 2015-2018, Staffing and Retention are significant issues with Compton-Drew loosing approximately 30% of its certificated staff annually. 

	Root Cause:
	Staff attrition could be caused by loss of staff due to movement to higher paying school districts, disillusionment among new teachers, and life events.  New teachers have the highest attrition rates for a variety of reasons such as poor expectations for student success,  difficulty building relationships with students, colleagues, and parents; difficulty organizing a well-managed classroom with clear expectations, high level of student engagements, limited transition time, and a work oriented and pleasant climate (Wong & Wong, 2009). 






	Root Cause Analysis #2

	Need #2 - Please describe the need:
	There is no data available regarding the achievement from the previous year, as the Missouri Assessment Program was not administered due to the spread of the Covid-19 virus and the subsequent “Stay at Home” order issued by the local and state health departments.  Per the 2018 Missouri Assessment Program data, only 33% of Compton-Drew students are reading on or above their age appropriate grade level.  In order, to increase student reading proficiency, the school must begin to engage the students in learning experiences that enhance their reading, writing, listening and speaking skills.

	Root Cause:
	There are  a number of potential causes for the lack of achievement in English Language arts.  Some of the reasons include: a lack of staffing in the special education department with in excess of 12 in 75% of self-contained cross categorical class rooms; inability to differentiate instruction for students with Individual Education Plans; lack of professional development in culturally responsive methods; lack of professional development in secondary reading strategies for students with a diagnosis of Specific Learning Disability in reading or dyslexia. It could be attributed to the increasing numbers of students in the general education population who are not reading on or above level.  According to the final STAR assessment for the academic year, only 10.3% of students are reading on or above grade level.  Other contributing factors may be the high mobility rate (38.6%) or it may be that only 61.6% (90/90 attendance0 of students attend school regularly.  



	Root Cause Analysis #3 

	Need #1- Please describe the need:
	There is no data available regarding the achievement from the previous year, as the Missouri Assessment Program was not administered due to the spread of the Covid-19 virus and the subsequent “Stay at Home” order issued by the local and state health departments. Per the 2018 Missouri Assessment Program data, only 21% of Compton-Drew students are advanced or proficient in mathematics when compared to their same aged peers.  In order, to increase student proficiency, the school must begin provide the students with access to rigorous mathematics instruction that is focused on conceptual understanding, procedural knowledge, and problem solving.

	Root Cause





	The growth of the enrollment of students with Individual Education Plans is commensurate with the overall growth of the student body.  As a result, there is in an increase in the number of students with a diagnosis of Specific Learning Disability.  Although students with a diagnosed disability in mathematics have access to universal accommodations, this does not mitigate their low achievement in mathematics.  This year, a number of Tier 2 and Tier 3 Interventions were attempted with the students.  The interventions include but are not limited to double dose periods in mathematics and after school tutoring.  The current achievement data on the Missouri Assessment Program could be  attributed to the change in the assessment instrument. Other factors may include the elimination of the Algebra 150 scores resulting in an overall lowering of the MPI; a decrease in student proficiency in mathematics attributed to a lack of confidence and the quality of mathematics instruction received by students during the school year.



See page 11of DESE’s LEA/School Improvement guide for sample info: https://dese.mo.gov/sites/default/files/LEA-School-Improvement-Guide-2019.pdf



	School Parent and Family Engagement Policy                                                                                               *DESE’s Consolidated Application 

	In addition to the LEA’s Parent and Family Engagement Policy (P1230), each Title I.A school must jointly develop with parents of participating children a written Parent and Family Engagement Policy. The school policy shall be distributed to parents and made available to the local community. The school policy must be reviewed annually and updated as needed to meet the changing needs of parents, families and the school. Parents shall be notified of the policies in an understandable and uniform format. To the extent practicable, the policy shall be provided in a language the parents can understand. If the school has a Parent and Family Engagement Policy, that policy may be amended to meet the federal policy requirements.

	Program Evaluation Results

	How does your school seek and obtain the agreement of parents to the parent and family engagement policy? 

	Compton-Drew sends home the family engagement policy at the beginning of each school year for parent signature.  In addition we also, have a series of events that the beginning of each school year (Ice Cream Social, Grade Level Parent Nights, New Student Open House) to introduce parents to the policy in a social, non-threatening atmosphere, that hopes to facilitate a relationship between the parents and the school through building relationships.

	What are the strengths of family and community engagement? 

	Compton-Drew has effective home to school communication with parents.  We are effectively utilizing systems initiated by St. Louis Public schools such as School Messenger (Phone, Text) and Tyler Student Information Systems (SIS) to e-mail and call parents each week about events occurring at the school.  We also utilized the school’s web page and Facebook Account to communicate with families.   In addition to district systems, the school has created some of its own systems such as a monthly school calendar and monthly parent/family events to which families are invited.  

	What are the weaknesses of family and community engagement? 

	A weakness in our family and community engagement is the level of participation of our limited English proficiency families.  Although we frequently seek the support of the district office that works directly with these families, we have yet to overcome the socio-economic barriers that foster their participation in the life of the school.  Because of our seeming inability to overcome those barriers, the participation of these families is not as high as we would like.

	What are the needs identified pertaining to family and community engagement? 

	A weakness in our family and community engagement is the level of participation of our limited English proficiency families.  Although we frequently seek the support of the district office that works directly with these families, we have yet to overcome the socio-economic barriers that foster their participation in the life of the school.  Because of our seeming inability to overcome those barriers, the participation of these families is not as high as we would like.  To improve in this area, it would be beneficial to have more staff members who are multi-lingual in addition to having easier access to interpreters and support staff (counselors, social workers, nurses) who work have familiarity and work directly with the families of English Language Learners.

	Policy Involvement

	How are parents involved in the planning, review, and improvement of the School wide plan? 

	In addition to the Opening of School Parent Teacher Organization Meeting at which parents have an opportunity to make recommendations for school improvement, parents are provided with four opportunities during the school year to plan, review, and revise the school-wide plan.  There is an in-person session offered once per semester.  At the end of the school year, a survey is sent to parents via email to solicit any additional feedback.  Additionally, parents serve on the Parent Teacher Organization. In addition, parents are invited to participate in an in-person session with the school principal at which they can give feedback.

	How are parents involved in the planning, review, and improvement of the school parent and family engagement policy? 

	In addition to the Opening of School Parent Teacher Organization Meeting at which parents have an opportunity to make recommendations for school improvement, parents are provided with four opportunities during the school year to plan, review, and revise the school-wide plan.  There is an in-person session offered once per semester.  At the end of the school year, a survey is sent to parents via email to solicit any additional feedback.  

	How is timely information about the Title I.A program provided to parents and families? 

	Timely information about the Title I A program is provided to parents and families via the Opening of School Parent Teacher Organization meeting and the Title I A meetings that occur throughout the school year (3 Opening of year, 1st semester, & 2nd semester).

	What are the methods and plans to provide an explanation of curriculum, assessments and MAP achievement levels to parents and families? 

	Parents receive an explanation of curriculum, assessments, and MAP achievement levels at the Opening of School PTO meeting, Grade level Parent Information Nights (PINs), and the Title IA meeting in addition to having written notifications sent home via the students and e-mailed.  Additionally, parents are invited to attend math, science, and game nights with their entire families that allows them to experience the curricular activities along with their child.



	Shared Responsibility for Student Achievement-School Parent Compact

	Purpose: The school-parent compact outlines how parents, the entire school staff, and students will share the responsibility for improved student academic achievement and the means by which the school and parents will build and develop a partnership to help children achieve the state’s high standards.

	What are the ways in which all parents will be responsible for supporting their children’s learning?  

	Parents are responsible ensuring that their child attends school every day and arrives on time; reviewing homework assignments daily; developing a home routine that will promote good study skills; make efforts to engage in the life of the school through attendance at Parent-Teacher Organization, grade level meetings, or family/community events; instill in their child the need to follow school rules and guidelines and respect authority; advocate for the educational needs of their child; respond to and take advantage of opportunities to communicate with the school regarding their child’s progress via phone calls, e-mails, or use of the school website.  Additionally, parents are encouraged to schedule meetings with their child’s academic team, which is available weekly during their planning period.  

	Describe the school’s responsibility to provide high quality curriculum and instruction in a supportive and effective learning environment. 

	Compton-Drew is responsible for setting high instructional standards for teachers that promote the development of the district’s content standards and benchmarks; provide each student with access to strong curriculum and a variety of instructional strategies; teach effective study skills and strategies to ensure retention of learning; Hold annual parent-teacher conferences to communicate with families bout their student’s academic program; discuss homework and classroom expectations as they relate to the curriculum; encourage parents to participate in the decisions affecting their children’s academic achievement. Provide parents with frequent reports on their children’s progress via quarterly report cards that reflect the student’s knowledge of the curriculum notify parents about their student’s attendance status; and utilize personal phone calls, e-mails, and team meetings to keep parents informed regarding their child’s academic and social development.  Be accessible to parents through flexible scheduling of one-on-one and/or grade level meetings; frequent phone calls during planning periods; creating a friendly atmosphere for parents during classroom visits and/or observations; and holding monthly Parent-Teacher Organization (PTO) meetings.

	Please provide assurance that the school is:
· Conducting parent-teacher conferences at least annually, during which the compact shall be discussed 
· Issuing frequent reports to parents on their children’s progress
· Providing reasonable access to staff, opportunities to volunteer, and observation of classroom activities
· Ensuring regular two-way, meaningful communication between family members and school staff and, in a language that family members understand

	






	School Capacity for Involvement 

	How does the school assist parents in understanding the following items? 
· Missouri Learning Standards
· Missouri Assessment Program 
· Local Assessments
· How to monitor a child’s progress
· How to work with educators to improve the achievement of their children 

	There are multiple opportunities for parents to engage in increased understanding of the assessment programs administered to students.  At the end of the prior school year, a calendar containing the district assessment dates for the upcoming school year is sent home with students.  At the beginning of each year, during the Open House and during the Title I A meeting, parents are re-introduced to the Missouri Assessment Program and how to monitor their child’s progress in addition to grade level Parent Information Nights (PINs)  

	How does your school provide materials and trainings to help parents work with their children to improve achievement? 

	Annually training is offered to parents at grade level meetings, which occur in September thru October of the school year.  At these meetings, parents are provided with information regarding how to support their children’s achievement.  A variety of topics are discussed including time management, organization, study skills, Grade Point Average (GPA), Student Information Reports, Using SIS to access the Parent Portal for online grade access and literacy.

	How does your school educate school personnel (teachers, specialized instructional support personnel, principals, other school leaders, and other staff) in the value and utility of contributions of parents, and in how to reach out to, communicate with, and work with parents as equal partners?  

	All school personnel receive initial training via a parent presentation on the importance of home/school communication and how it affects their lives.  A parent volunteer does this.  Also, teachers engage in professional development days (4) at the beginning of each school year that are planned by teacher lead Professional Learning Communities (PLCs) that operate throughout the school year.  

	How does your school implement and coordinate parent programs, and build ties between parents and the school? 

	Compton-Drew has effective home to school communication with parents.  We are effectively utilizing systems initiated by St. Louis Public schools such as School Messenger (Phone, Text) and Tyler Student Information Systems (SIS) to e-mail and call parents each week about events occurring at the school.  We also utilized the school’s web page and Facebook Account to communicate with families.   In addition to district systems, the school has created some of its own systems such as a monthly school calendar and monthly parent/family events to which families are invited.  A weakness in our family and community engagement is the level of participation of our limited English proficiency families.

	Describe plans to coordinate and integrate, to the extent feasible and appropriate, parental involvement programs and activities with other programs, such as parent resource centers that encourage and support parents in more fully participation in the education of their children. 

	

	Accessibility Assurance

	In carrying out the parent and family engagement requirements, the school, to the extent practicable, provides opportunities for the informed participation of parents and families including: 
· Parents and family members who have limited English proficiency
· Parents and family members with disabilities 
· Parents and family members of migratory children
· Provides information and school reports in a format and language parents understand

	


Summary Statements
	Summary of the strengths and weaknesses relative to Family and Community Engagement.

	Compton-Drew has effective home to school communication with parents.  We are effectively utilizing systems initiated by St. Louis Public schools such as School Messenger (Phone, Text) and Tyler Student Information Systems (SIS) to e-mail and call parents each week about events occurring at the school.  We also utilized the school’s web page and Facebook Account to communicate with families.   In addition to district systems, the school has created some of its own systems such as a monthly school calendar and monthly parent/family events to which families are invited.  A weakness in our family and community engagement is the level of participation of our limited English proficiency families.  Although we frequently seek the support of the district office that works directly with these families, we have yet to overcome the socio-economic barriers that foster their participation in the life of the school.  Because of our seeming inability to overcome those barriers, the participation of these families is not as high as we would like.







	Summary of the strengths and weaknesses relative to the school context and organization.

	Compton-Drew Investigative Learning Middle School is a Learning Community in which strives to make all of the members of its diverse population feel welcomed and provide them with a learning experience that prepares them for secondary learning and becoming a life-long learner.  This is achieved by enhancing the core curriculum with supplemental materials and opportunities such as field experiences, family nights, after-school tutoring and clubs.  However, there are some concerns that need to be addressed in order to improve the quality of education offered to the students.  They are staff attrition and academic concerns such as low performance in reading and mathematics. Staff attrition is caused by loss of staff due to a number of factors.  New teachers have the highest attrition rates for a variety of reasons such as poor expectations for student success,  difficulty building relationships with students, colleagues, and parents; difficulty organizing a well-managed classroom with clear expectations, high level of student engagements, limited transition time, and a work oriented and pleasant climate (Wong & Wong, 2009).  There are a number of potential causes for the lack of achievement in English Language arts such as inability to differentiate instruction for students with Individual Education Plans; lack of professional development in culturally responsive methods; lack of professional development in secondary reading strategies for students with a diagnosis of Specific Learning Disability in reading or dyslexia.  In mathematics, the current achievement data on the Missouri Assessment Program could be attributed to the change in the assessment instrument. Other factors may include the elimination of the Algebra 150 scores that historically were mathematically included in the overall performance of the school when MPI for the MAP test was calculated resulting in an overall lowering of the MPI; a decrease in student proficiency in mathematics attributed to a lack of confidence and the quality of mathematics instruction received by students during the school year.	Comment by Crapo, Claire: Please fill this out. 








	Summary of Needs Assessment and Priorities for 2021-2022

	Summarize your current progress as a school, what is going well, where there is room for growth. Outline your 2 priority areas of focus/programmatic shifts you will make to ensure success during the 2019-20 school year. 
As a school, Compton-Drew has benefited from increased enrollment each school year for the last three years. With growth in enrollment, the school has also seen continual growth in student attendance rates and lower student withdrawal percentages.   It has also had increased community support with the number of community partners growing annually.  As the only middle school that is housed in the Zoo Museum Tax District, we have been the beneficiary of the many for profit and non-profit organizations in the area that wish to support our students. We expect that number to grow because of continued neighborhood development.  Finally, the school has noted increased parent participation in the life of the school with increased interest in the school; however, this increased participation has not significantly affected the families of our English Language Learner, which is a growing population at the school.  As this demographic of student continues to grow, we would like for the participation of their families to grow as such diversity is important to the life of the school.  
During the 2021-2022 academic year, we have two priority areas for improving student achievement.  The first priority will be the creation of a Culturally Responsive Environment.  The second priority will be increasing literacy across the content areas with a specific focus on reading and mathematics.  The purpose for selecting these two areas is that the research indicates that both will lead to increased student achievement.  Although the staff, students, parents and community are working for the highest achievement among all students, it is important that we focus on the performance of the students with Individual Education Plans (IEP) or Special Education Students.  These students lag in their performance when compared to their peers.  According to a variety of data (MAP 2015-2017), STAR, Scantron, the students with IEPs do not perform at the same level as compared to their peers across the state.  To foster their improved achievement, it is important to create a school environment that is responsive to their needs as not only students with (dis)abilities, but also as urban, early adolescents and all that such descriptors entail.  By creating a more Culturally Responsive Environment for staff, students, and parents there are opportunities for increased student achievement by accepting their indigenous, local identities; building relationships, reducing anxiety, promoting a vision for inclusive instructional and behavioral practices; challenging exclusionary practices, behaviors, and staff; acknowledging the values, culture, and social capital of students and using school data to track the disparities in academic and disciplinary trends.  Khalifa, M., Gooden, M. A., & Davis, J. E. (n.d.). Culturally Responsive School Leadership Framework. Retrieved April 10, 2019, from https://www.cehd.umn.edu/assets/docs/policy-breakfast/UMN-Culturally-Responsive-School-Leadership-Framework.pdf.  The second priority area of focusing on literacy in the content areas is critical.  The ability to read, write, speak, and listen are communication skills essential to problem solving and engaging in the world in which we live.  For the early adolescent, development of these skills is essential before moving forward in their secondary education.  Increased literacy in the content areas will lead to the development of communication skills, problem solving abilities, reflection, and improved meta-cognition, and increased student engagement with the curriculum and the learning community.  These skills are essential for all early adolescents and particularly for students with Individual Education Plans.  For this population of students, the aforementioned skills are critical to self-advocacy as they move through the stages of life and will serve to make them more productive participants in any community in which they choose to reside.
In order to implement both priorities effectively, Compton-Drew will need an increase in the number of certificated teachers with certificates in Special Education and reading specialist.  Currently at Compton-Drew, students with the most significant disability diagnosis are being served in crowded classrooms that meet staffing capacities with the support of an Instructional Care Aide, but do not have sufficient space for the students to meet their tactile, visual, and special needs.  In order to support these students, they need smaller working groups versus their current sizes, so that they can have more space.  Additionally, some students who are less severely impacted by their diagnosis would benefit from additional remediation in reading and math along with non-IEP peers.
In addition to having additional certificated staff provided, all staff will need to have intensive training in Culturally Responsive Schools and Literacy.  It will be necessary for staff to participate in Learning Communities with the appropriate resources to create and implement learning designs that have positive outcomes for students. 

















SECTION 3
The Goals and the Plan







	The Goals and the Plan                                                                                                       *DESE’s LEA/School Improvement Guide                                                                                                                                                                             

	


	Goal #1 - Check the appropriate Transformation 3.0 Pillar this goal falls under:

	· Pillar 1:
The District creates a system of excellent schools

	· Pillar 2:
The District advances fairness and equity across its system
	X Pillar 3:
The District cultivates teachers and leaders who foster effective, culturally responsive learning environments
	· Pillar 4:
All students learn to read and succeed
	· Pillar 5:
Community partnerships and resources support the District’s Transformation 3.0 Plan

	SMART (Specific, Measurable, Achievable, Relevant and Timely)  Goal #1: Leadership 
Create an overarching SMART goal that reflects your Leadership Development Plan. Please ensure that your goal reflects an emphasis on equitable practices for all students and staff.

	
	Comment by Crapo, Claire: I made this edit to reflect the district leadership goal. 
By May 2022, the principal, assistant principal, AIC, and academic team will retain 

1. At least 80% of teachers rated proficient or distinguished on the PBTE from 2020-2021 to 2021-2022.
2. At least 90% of first- year teachers 
 By demonstrating culturally responsive pedagogy to maximize student engagement as evidenced by 80% of walkthrough feedback records and observation/feedback sessions in the following areas: the teacher's instructional unit and lesson development, implementation of instructional strategies, and assessments of the learning objective/standard as evidenced by 80% of walkthrough feedback records and observation/feedback sessions.

	Leadership Development Plan

	Based on your needs assessment and evaluation, what are two areas of growth that you should spend your time developing? The areas you choose should be intentional and be the key levers that allow you to drive toward achieving your leadership goal. Please select two of the following areas of focus that most align with this goal.
· Providing high-quality professional development to teachers 
· Supporting first year teachers 
· Creating systems to establish a clear focus on attaining student achievement goals
X    Creating a collaborative and data-driven culture through PLCs 
· Establishing a positive culture and climate 
X   Becoming an effective  instructional leader 

	1.  Becoming an effective instructional leader
2. Creating a collaborative and data-driven culture through PLCs

	Funding source(s):



	Priority # 1 
	During the 2021-2022 academic year, the instructional leadership team will improve their leadership skills by modeling for and guiding the staff through Culturally, responsive practices build relationships and increase student engagement.

	Evidence-based strategy 
	1. Critically self-reflects on leadership behaviors
2. Develops culturally responsive teachers
3. Promotes culturally responsive /Inclusive school environment
4. Engages students, parents and indigenous contexts

Khalifa, M., Gooden, M. A., & Davis, J. E. (n.d.). Culturally Responsive School Leadership Framework. Retrieved April 10, 2019, from https://www.cehd.umn.edu/assets/docs/policy-breakfast/UMN-Culturally-Responsive-School-Leadership-Framework.pdf


	Cost to support implementation of strategy:
	

	Indicators of Success

	August
	December
	February/March
	May

	Observation feedback
Walkthrough feedback
Professional development agendas/materials
Surveys (Staff, students, parents, and community partners)
	Observation feedback
Walkthrough feedback
Professional development agendas/materials
Surveys (Staff, students, parents, and community partners)
	Observation feedback
Walkthrough feedback
Professional development agendas/materials
Surveys (Staff, students, parents, and community partners)
	Observation feedback
Walkthrough feedback
Professional development agendas/materials
Surveys (Staff, students, parents, and community partners)





	Priority # 2 
	During the 2021--2022 academic year, 100% of teachers will have opportunities to participate in school leadership by participation in Professional Learning Communities (PLCs).

	Evidence-based strategy 
	1. Evaluation of current school data (assessment, Big 5)
2. Utilization of the 18 corollary questions
3. Development of SMART goals focused on student achievement
4. Focus on results as they progress monitor student performance
5. Development of collegial relationships
6. Engaging in observation-giving and receiving observation feedback with colleagues
Barth, R. (1991). Restructuring schools: Some questions for teachers and principals. Phi Delta Kappan, 73(2), 123–128.
Marzano, R. (2003). What works in schools: Translating research into action. Alexandria, VA: ASCD.


	Cost to support implementation of strategy:
	

	Indicators of Success

	August
	December
	February/March
	May

	Observation feedback
Walkthrough feedback
Professional development agendas/materials
Surveys (Staff, students, parents, and community partners)
	Observation feedback
Walkthrough feedback
Professional development agendas/materials
Surveys (Staff, students, parents, and community partners)
	Observation feedback
Walkthrough feedback
Professional development agendas/materials
Surveys (Staff, students, parents, and community partners)
	Observation feedback
Walkthrough feedback
Professional development agendas/materials
Surveys (Staff, students, parents, and community partners)



	Goal #2- Check the appropriate Transformation 3.0 Pillar this goal falls under:

	· Pillar 1:
The District creates a system of excellent schools

	· Pillar 2:
The District advances fairness and equity across its system
	· Pillar 3:
The District cultivates teachers and leaders who foster effective, culturally responsive learning environments
	X Pillar 4:
All students learn to read and succeed
	· Pillar 5:
Community partnerships and resources support the District’s Transformation 3.0 Plan

	SMART (Specific, Measurable, Achievable, Relevant and Timely)  Goal #2: Reading

	During the 2021-2022 academic year, 80% of Compton-Drew students will improve their reading achievement by demonstrating 2 years of growth.  Measurements that will be used to determine growth include, but are not limited to performance on the STAR assessment, Scantron assessment, and Missouri Assessment Program (MAP).

	Reading Plan 

	Based on your needs assessment and Reading data, what are your two reading priorities? The areas you choose should be intentional and be the key levers that allow you to drive toward achieving your Reading SMART Goal.  Please identify two areas of focus that most align with this goal.

	Priorities: 

	1.  Vocabulary
2.  Reading comprehension

	Funding Source(s):  General Operating Budget (GOB), Title I, and Special Education









	Priority # 1 
	During the 2021-2022 academic year, 80% of students with Individual Education Plans will increase their content area vocabulary by 1000 words.

	Evidence-based strategy 
	Semantic feature analysis, semantic mapping, generating examples and non-examples (Frayer model), Roots, prefixes, affixes, suffixes, and graphic organizers.

	Cost to support implementation of strategy:
	

	Indicators of Success

	August
	December
	February/March
	May

	MAP results 2022
Portfolio (Student Work)
STAR assessment
Scantron assessment
IEP goal setting
	Portfolio (Student Work)
STAR assessment
Scantron assessment
IEP goal progress monitoring
	Portfolio (Student Work)
STAR assessment
Scantron assessment
IEP goal progress monitoring
	MAP  2022
Portfolio (Student Work)
STAR assessment
Scantron assessment
IEP goal progress monitoring



	Priority # 2 
	Students with Individual Education Plans (IEPs) will improve their reading comprehension by participation in reading a variety of instructional literature (periodicals, trade books, fiction, non-fiction, and poetry) in all content areas.

	Evidence-based strategy 
	Reciprocal Teaching-predicting, summarizing, paraphrasing and questioning text, Text Structures, Previewing text, Question generation, graphic organizers.  

	Cost to support implementation of strategy:
	

	Indicators of Success

	August
	December
	February/March
	May

	[bookmark: _GoBack]MAP results 2021
Portfolio (Student Work)
STAR assessment
Scantron assessment
IEP goal setting
	Portfolio (Student Work)
STAR assessment
Scantron assessment
IEP goal progress monitoring
	Portfolio (Student Work)
STAR assessment
Scantron assessment
IEP goal progress monitoring
	MAP  2022
Portfolio (Student Work)
STAR assessment
Scantron assessment
IEP goal progress monitoring



	Goal #3 - Check the appropriate Transformation 3.0 Pillar this goal falls under:

	· Pillar 1:
The District creates a system of excellent schools

	· Pillar 2:
The District advances fairness and equity across its system
	· Pillar 3:
The District cultivates teachers and leaders who foster effective, culturally responsive learning environments
	· Pillar 4:
All students learn to read and succeed
	· Pillar 5:
Community partnerships and resources support the District’s Transformation 3.0 Plan

	SMART (Specific, Measurable, Achievable, Relevant and Timely) Goal #3: Mathematics

	
During the 2021-2022 academic year, students will increase their achievement in mathematics by 10% as evidenced by their performance on STAR and MAP assessments.


	Mathematics Plan: 

	Based on your needs assessment and Mathematics data, what are your two mathematics priorities? The areas you choose should be intentional and be the key levers that allow you to drive toward achieving your Mathematics SMART Goal. Please identify two areas of focus that most align with this goal.

	Priorities: 

	1. Academic Rigor
2.Differentiation

	Funding Source(s):








	Priority # 1 
	During the 2021-2022 academic year, 100% Students with Individual Education Plans will have access to rigorous mathematics instruction that is focused on conceptual understanding, procedural knowledge, and problem solving.

	Evidence-based strategy  
	Guided Mathematics Instruction (Small groups, rotations, flexible, targeted and monitored, teacher is giving explicit instruction to one group at a time) and Direct Explicit Instruction.

	Cost to support implementation of strategy: 
	

	Indicators of Success

	August
	December
	February/March
	May

	MAP results 2019
Portfolio (Student Work)
Scantron assessment
IEP goal setting
	Portfolio (Student Work)
Scantron assessment
IEP goal progress monitoring
	Portfolio (Student Work)
Scantron assessment
IEP goal progress monitoring
	MAP  2020
Portfolio (Student Work)
Scantron assessment
IEP goal progress monitoring



	Priority # 2 
	During the 2021-2022, academic year 100% of Students with Individual Education Plans will have access to differentiated instruction, which gives them access to tiered intervention strategies when they fail to respond Tier 1 (whole group instruction).

	Evidence-based strategy 
	Small group, multiple sessions (Double Dose), remedial instruction, individualized instruction. Peer Assisted Learning Strategies, and Technology Assisted Instruction.

	Cost to support implementation of strategy:
	

	Indicators of Success

	August
	December
	February/March
	May

	MAP results 2021
Portfolio (Student Work)
Scantron assessment
IEP goal setting
	Portfolio (Student Work)
Scantron assessment
IEP goal progress monitoring
	Portfolio (Student Work)
Scantron assessment
IEP goal progress monitoring
	MAP  2022
Portfolio (Student Work)
Scantron assessment
IEP goal progress monitoring




______________________________________________________	______________________________________________________	
Principal		 					              Date


______________________________________________________	______________________________________________________	
Network Superintendent 					              Date

______________________________________________________	______________________________________________________	
Superintendent							Date


_______________________________________________________      	______________________________________________________
State Supervisor, School Improvement				Date
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