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In the first week of this four-week unit, students will begin reading eight texts that speak to the theme of morality. Students will 
revisit the essential question “How do we evaluate what’s right or wrong?” throughout the unit. Students will read thematically 
paired texts from CommonLit and complete a graphic organizer that will help them track their own understanding of this theme 
to prepare for a synthesis essay. 
 

ELA Skills and Standards Covered in this Unit: 
 

• RL.1.A / RI.1.A - Citing evidence from multiple texts to support analysis 
• RL.1.B / RL.1.B - Determine the meaning of words and phrases as they are used in the text 
• RL.1.D / RI.1.D – Determine themes in a text and analyze their development 
• RL.2.C / RI.2.C - Analyzing the imp act of word choice on tone and meaning 
• RL.3.B / RI.3.B - Analyzing the development of ideas across multiple texts 
• W.2.A - Writing a thematic essay 
• W.3.A - Review, revise, and edit writing with consideration for the task, purpose, and audience 

 

Using the digital texts linked within the plan below will give access to a read-aloud option, translation tools (28 languages), annotation 
tools, and vocabulary tools. If internet access is not available, printed copies of the passages have been included in this packet. 

The following lessons should be completed by students 
during the week of April 27 - May 1. Students may 
determine their own pacing. Lessons are divided into 
suggested daily chunks, but students may complete 
more or less each day. All work may be done on 
notebook paper or typed. If you have technology 
access, please complete work in your teacher’s virtual 
classroom space. Check with your child’s teacher for 
directions related to work submission and grading. 
 

Welcome to Week 6! Students are encouraged to maintain 
contact with their home school and classroom teacher(s). If you 
have not already done so, please visit your child’s school website 
to access individual teacher web pages for specific 
learning/assignment information. If you cannot reach your teacher 
and have elected to use these resources, please be mindful that 
some learning activities may require students to reply online, 
while others may require students to respond using paper and 
pencil.  In the event online access is not available, please record 
responses on paper. Completed work should be dropped off at 
your child’s school. Please contact your child’s school for the 
dates and times to drop off completed work.   
  
If you need additional resources to support virtual learning, 
please visit: https://www.slps.org/extendedresources 



Suggested 
Pacing 

Lesson Objective 
What will you know and be able to do at the conclusion 
of this lesson? 

Resources 
What print and electronic resources are 
available to support your learning? 

Your Assignments 
How will you show your teacher that you learned the material? 

M
O

N
D

A
Y

 

• I can read independently for pleasure.

• I can respond to reading through writing.

1. Any text of choice may be used for
independent reading.
See resources in this packet.

• Read for a minimum of 20 minutes from a text of your choice.

• Complete a Reader Response Journal entry, choosing from the list of
prompts provided in this packet.

• I can read grade-level text independently.

• I can annotate a text as I read.

• I can apply previously learned strategies to my
reading.

1. “The Storyteller”
Online / Offline

• Read “The Storyteller” – either online through CommonLit or printed in this
packet.

• Annotate the text as you read, using the guide in this packet to ensure
high-quality annotations.

• Put a box around the vocabulary words identified in the footnotes at the
bottom of each page.

T
U

E
S

D
A

Y
 

• I can read independently for pleasure.

• I can respond to reading through writing.

1. Any text of choice may be used for
independent reading.
See resources in this packet.

• Read for a minimum of 20 minutes from a text of your choice.

• Complete a Reader Response Journal entry, choosing from the list of
prompts provided in this packet.

• I can read grade-level text independently.

• I can annotate a text as I read.

• I can apply previously learned strategies to my
reading.

1. “The Storyteller”
Online / Offline

• Reread “The Storyteller” – either online through CommonLit or printed in
this packet.

• Add to your annotations from yesterday as you read.

• I can identify the theme in a short story.

• I can support my answers with evidence from
the text.

• I can analyze the impact of word choice.

1. “The Storyteller”
Online / Offline

2. Text-Dependent Questions
Worksheet

• Answer the text-dependent questions for “The Storyteller”. For multiple-
choice questions, choose the best answer. For open-ended questions,
respond in complete sentences.

• I can use evidence from the text to support
discussion of the essential question.

1. “The Storyteller”
Online / Offline

2. Discussion Questions Worksheet

• Respond to the discussion questions for “The Storyteller”.

• Be prepared to respond to these discussion questions in your teacher’s
virtual classroom space (if requested by your teacher AND if internet
access is available).
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Suggested 
Pacing 

Lesson Objective 
What will you know and be able to do at the conclusion 
of this lesson? 

Resources 
What print and electronic resources are 
available to support your learning? 

Your Assignments 
How will you show your teacher that you learned the material? 
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• I can read independently for pleasure. 

• I can respond to reading through writing. 

1. Any text of choice may be used for 
independent reading.  
See resources in this packet. 

• Read for a minimum of 20 minutes from a text of your choice. 

• Complete a Reader Response Journal entry, choosing from the list of 
prompts provided in this packet. 

• I can read grade-level text independently. 

• I can annotate a text as I read. 

• I can apply previously learned strategies to my 
reading. 

1. “Life Isn’t Fair – Deal With It”  
Online / Offline 

• Read “Life Isn’t Fair – Deal With It” – either online through CommonLit or 
printed in this packet. 

• Annotate the text as you read, using the guide in this packet to ensure 
high-quality annotations. 

• Put a box around the vocabulary words identified in the footnotes at the 
bottom of each page. 

T
H

U
R

S
D

A
Y

 

• I can read independently for pleasure. 

• I can respond to reading through writing. 

1. Any text of choice may be used for 
independent reading.  
See resources in this packet. 

• Read for a minimum of 20 minutes from a text of your choice. 

• Complete a Reader Response Journal entry, choosing from the list of 
prompts provided in this packet. 

• I can read grade-level text independently. 

• I can annotate a text as I read. 

• I can apply previously learned strategies to my 
reading. 

1. “Life Isn’t Fair – Deal With It”  
Online / Offline 

• Reread “Life Isn’t Fair – Deal With It” – either online through CommonLit or 
printed in this packet. 

• Add to your annotations from yesterday as you read. 

• I can identify the tone in a text. 

• I can support my answers with evidence from 
the text. 

• I can identify and articulate an author’s purpose 
for writing a specific text. 

• I can articulate how a specific section of text 
helps to develop the central idea of a text. 

1. “Life Isn’t Fair – Deal With It”  
Online / Offline 

2. Text-Dependent Questions 
Worksheet  

• Answer the text-dependent questions “Life Isn’t Fair – Deal With It”. For 
multiple-choice questions, choose the best answer. For open-ended 
questions, respond in complete sentences. 

• I can use evidence from the text to support 
discussion of the essential question. 

1. “Life Isn’t Fair – Deal With It”  
Online / Offline  

2. Discussion Questions Worksheet 

• Respond to the discussion questions for “Life Isn’t Fair – Deal With It”. 

• Be prepared to respond to these discussion questions in your teacher’s 
virtual classroom space (if requested by your teacher AND if internet 
access is available).  

F
R

ID
A

Y
 

• I can read independently for pleasure. 

• I can respond to reading through writing. 

1. Any text of choice may be used for 
independent reading.  
See resources in this packet. 

• Read for a minimum of 20 minutes from a text of your choice. 

•  Complete a Reader Response Journal entry, choosing from the list of 
prompts provided in this packet. 

• I can identify the theme in a short story. 

• I can support my answers with evidence from 
the text. 

1. “The Storyteller”  
Online / Offline 

2. “Life Isn’t Fair – Deal With It”  
Online / Offline 

3. Paired Questions Worksheet 
4. Morality Unit: Graphic Organizer 

(Week 1 of 3) 

• After reading both texts and completing the assignments for each text, 
answer the paired text questions for “The Storyteller” and “Life Isn’t Fair – 
Deal With It”. For multiple-choice questions, choose the best answer. For 
open-ended questions, respond in complete sentences. 

• Complete the Morality Unit: Graphic Organizer (Week 1 of 3) based on 
your readings this week.  

 



assignment CHECKLIST – MORALITY unit (week 1 of 4) 
Please use this checklist to ensure all assignments for this week have been completed. 

 

ASSIGNMENT NAME ASSIGNMENT DESCRIPTION 

ASSIGNMENT 
SUBMITTED GRADE 

RECEIVED PAPER/PENCIL 
SUBMISSION 

VIRTUAL 
CLASSROOM 

Independent Reading: 
Reader Response 
Journal Entry #1 

✓ Read for a minimum of 20 minutes from a text of your choice. 
✓ Complete a Reader Response Journal entry, choosing from the list of 

prompts provided in this packet. 

   

First Read:  
“The Storyteller” by 
Saki 

✓ Read “The Storyteller” – either online through CommonLit or printed in 
this packet. 

✓ Annotate the text as you read, using the guide in this packet to ensure 
high-quality annotations. 

✓ Put a box around the vocabulary words identified in the footnotes at 
the bottom of each page. 

   

Independent Reading: 
Reader Response 
Journal Entry #2 

✓ Read for a minimum of 20 minutes from a text of your choice. 
✓ Complete a Reader Response Journal entry, choosing from the list of 

prompts provided in this packet. 

   

Second Read:  
“The Storyteller” by 
Saki 

✓ Reread “The Storyteller” – either online through CommonLit or printed 
in this packet. 

✓ Add to your annotations from yesterday as you read. 

   

Text-Dependent 
Questions: “The 
Storyteller” 

✓ Answer the text-dependent questions for “The Storyteller”. For 
multiple-choice questions, choose the best answer. For open-ended 
questions, respond in complete sentences. 

   

Discussion Questions: 
“The Storyteller” 

✓ Respond to the discussion questions for “The Storyteller”. 
✓ Be prepared to respond to these discussion questions in your 

teacher’s virtual classroom space (if requested by your teacher AND if 
internet access is available).  

   

Independent Reading: 
Reader Response 
Journal Entry #3 

✓ Read for a minimum of 20 minutes from a text of your choice. 
✓ Complete a Reader Response Journal entry, choosing from the list of 

prompts provided in this packet. 

   

First Read:  
“Life Isn’t Fair – Deal 
With It” by Mike Myatt 

✓ Read “Life Isn’t Fair – Deal With It” – either online through CommonLit 
or printed in this packet. 

✓ Annotate the text as you read, using the guide in this packet to ensure 
high-quality annotations. 

✓ Put a box around the vocabulary words identified in the footnotes at 
the bottom of each page. 

   

Independent Reading: 
Reader Response 
Journal Entry #4 

✓ Read for a minimum of 20 minutes from a text of your choice. 
✓ Complete a Reader Response Journal entry, choosing from the list of 

prompts provided in this packet. 

   

Second Read:  
“Life Isn’t Fair – Deal 
With It” by Mike Myatt 

✓ Reread “Life Isn’t Fair – Deal With It” – either online through 
CommonLit or printed in this packet. 

✓ Add to your annotations from yesterday as you read. 

   

Text-Dependent 
Questions: “Life Isn’t 
Fair – Deal With It” by 
Mike Myatt 

✓ Answer the text-dependent questions “Life Isn’t Fair – Deal With It”. 
For multiple-choice questions, choose the best answer. For open-
ended questions, respond in complete sentences. 

   

Discussion Questions: 
“Life Isn’t Fair – Deal 
With It” by Mike Myatt 

✓ Respond to the discussion questions for “Life Isn’t Fair – Deal With It”. 
✓ Be prepared to respond to these discussion questions in your 

teacher’s virtual classroom space (if requested by your teacher AND if 
internet access is available).  

   

Independent Reading: 
Reader Response 
Journal Entry #5 

✓ Read for a minimum of 20 minutes from a text of your choice. 
✓ Complete a Reader Response Journal entry, choosing from the list of 

prompts provided in this packet. 

   

Paired Questions: 
“The Storyteller” and 
“Life Isn’t Fair – Deal 
With It” 

✓ After reading both texts and completing the assignments for each text, 
answer the paired text questions for “The Storyteller” and “Life Isn’t 
Fair – Deal With It”. For multiple-choice questions, choose the best 
answer. For open-ended questions, respond in complete sentences. 

   

 



SLPS text ANNOTATION SYMBOLS  
  
SYMBOL WHAT THIS SYMBOL REPRESENTS  WHAT TO WRITE IN YOUR ANNOTATION  

+ I agree with what the text/author says here.  Explain why you agree with the text/author.  

- I disagree with what the text/author says here.  Explain why you disagree with the text/author.  

* Important information, key ideas/concepts.  
Summarize or paraphrase the important 
information/ideas.  

! Information you find interesting, hard to believe, or 
surprising.  

Reflect/Explain what about the information was 
interesting or surprising to you.  

? 
Information that confuses you or doesn’t make sense or 
about which you are curious.  

Compose a question to express what confuses you 
or what you are curious about.  

= 
Information that reminds you of something you have 
read, heard, seen, or experienced before.  

Discuss the connection you are making between 
this information and information previously read, 
heard, seen, and/or experienced.  

C 

Places where you notice the author is doing something 
unique/deliberate/interesting in their writing 
(craft/style/conventions).  

Comment on author’s craft. What specifically are 
they doing here that stands out and how does this 
help convey their message more clearly?  

 

Put a box around words with which you are unfamiliar or 
are key content words.  

Use context clues to form your own definition or 
look the word up to find a formal definition.  

 

Put a circle around transition words (but, instead, 
however…).  

How does this transition word signal a shift?  

[   ] Bracket main ideas. If several lines are important, draw 
a line down the margin to indicate the section of text.  

In your own words, summarize the main idea in the 
margin.  

~~~~ 
Place a squiggly line under examples of positive 
connotation.  

How does this word choice indicate positive 
connotation?  

---- Underline examples of negative connotation.  
How does this word choice indicate negative 
connotation?  

S 
A symbol is a literal thing that also stands for something 
else (flag, cross, flame).  

What does the symbol represent? How does this 
help you discover new layers of meaning?  

I 

Imagery includes words that appeal to one or more of 
the five senses. Imagery is important in understanding 
an author’s message and attitude.  

What senses does this imagery appeal to?   

F 
Figurative language includes things like similes, 
metaphors, and personification.   

What type of figurative language is used in the 
text? How does it reveal deeper meaning?  

T Tone is the overall mood of a piece of literature.   What is the mood of this section of the text?  

TH 

A theme is a broad idea in a story, or a message or 
lesson conveyed by a work. This message is usually 
about life, society, or human nature.   

What universal theme is indicated in the text?  

  
 
Every annotation has THREE elements: a highlight, a symbol, and a sentence.  
  
1. Highlight: Highlight words/phrases that catch your attention in the ways described above. 

Highlight ONLY the crucial words/phrases. Do NOT highlight entire sentences/paragraphs!  
2. Symbol: Why did you highlight what you highlighted? Put a symbol from the chart above.  
3. Sentence: Closely reading a piece of text does you no good if you later forget why you made your highlights. The 

symbols will help remind you, but they are not enough! You MUST write a sentence to go along with your symbol. If a 
passage was confusing, write down a question. Making a connection? To what are you connecting this information? If 
you agree/disagree with an author, write why. Do not write phrases like “Wow!” or “This is interesting!” Be specific!  



READER RESPONSE JOURNAL PROMPTS 
 
After completing a minimum of 20 minutes of independent reading, please select one of the following prompts. Choose a 
prompt that is appropriate for the text you are reading. Respond to the prompt thoroughly, crafting a well-written response. 
Responses may be typed or hand-written. Please be prepared to submit your completed Reader Response Journal Prompts 
to your teacher upon returning to school or upload your responses in your teacher’s virtual classroom space.  

 
Story Elements 

• Explore how the main character changed throughout the story. 
• Write about something that surprised you or that you found interesting. 
• Describe an interesting or important character in your book. 
• Write about your favorite part of the book and why it was important to the story. 
• Tell your thoughts or feelings about the theme of the story. 
• Write a letter to a character in the book or a letter from one character to another. 
• Compare two characters in the book to each other by describing their similarities and their differences. 
• Describe places where the author gives good descriptions of the characters, setting, problem, or solution. 
• Write a diary entry in the voice of a character in your book. 
• Compare a character in your book to a character in another book you have read. 

  
Recall 

• Summarize the chapter you just read. 
• Describe in details the setting of your book and how it fits into the story. 
• Draw a picture of the climax of the story. 
• List five adjectives that describe the book’s main character. 
• Describe the setting of the story and illustrate it. 
• List five facts you learned about the topic covered in the book or article. 
• Retell the ending of the story AND write your feelings about it. 

  
Prediction 

• How do you think the story will end? 
• Which character do you think will change the most by the end?  Why? 
• Who do you think the culprit is?  Why? 
• Based on the title, what do you think the book is about? 
• How do you think this conflict will be resolved? 
• Draw a picture of what you think will happen next.  Describe it. 
• Write your predictions about the story and tell whether or not they were right. 

  
Connections 

• Create a Venn diagram that compares the setting of this story with the area where you live. 
• What advice would you give a character in this book?  Why? 
• If you were a character in this book, how would it affect the plot? 
• Explain how the book reminds you of yourself, people you know, or of something that happened in your life (T-S Connections). 
• Explain how the book reminds you of other books, especially the characters, events, or setting (T-T Connections). 
• Describe how this book is like other books by the same author, on the same topic, or in the same genre. 
• Do any of the characters remind you of friends, family members, or classmates?  Explain. 
• How have you changed after reading this book?  Explain. 
• If you could be related to a character, who would it be and why? 

  
Language 

• Copy a sentence from the book that you think is well written.  Why do you like this sentence?  Illustrate the sentence. 
• Find examples of figurative language in the text.  Write them down. 
• List five words from the book that you find interesting or unfamiliar.  Write their definitions and use them each in a sentence. 
• Describe the author’s craft: What was good about the author’s writing?  What things might you try to do in your own writing 

that you learned from this author? 
• Describe how the author makes you feel through their writing. 



Opinion 
• Why do you think the author chose the opening line he or she did?  Did you like it?  Did it make you want to read further? 
• Who is your favorite character?  Why?  Draw a picture of this character. 
• What do you think of the antagonist’s actions?  Are they right or wrong? 
• What do you think is the most important scene in the book?  Why? 
• How would a different setting affect the story? 
• Was the cover design effective?  Did it make you want to read the book?  Create a new cover design for this book. 
• Did you like the ending of the book?  How would you have liked it to end?  Rewrite a new ending for the book. 
• Write a question you would like to ask the author.  How do you think he or she would respond? 
• Do you agree with the point the author is making?  Why? 
• Did the graphs and diagrams help you understand the text better? 
• Do you like the ending of this book?  Why or why not?  Do you think there is more to tell? 

  
Evaluation 

• Did you enjoy the book?  Why or why not? 
• Was the book hard or easy to read?  Why? 
• What didn’t you understand in the text? 
• Would boys and girls enjoy this book equally?  Support your reasons. 
• Would you like to read more books by this author?  Why or why not? 
• Do you think the author chose a good title for the book?  Why or why not? 
• What did you learn about the time in which the story took place? 
• Write about an important lesson that was learned in the story. 
• Describe parts of the book that puzzled you or made you ask questions. 
• Would you recommend the book to another reader?  Explain why or why not. 
• Describe what you would change about the book if you could rewrite it. 
• Explain what you want to remember about this book and why. 
• Make a list of things you don’t understand, find confusing, or have questions about. 

  
Alternative Responses 

• Write a “book commercial” to convince or persuade others to read this book. 
• Write a poem about your book. 
• Illustrate a book cover different from what is on your book. 
• Write a feasible solution for a problem a character has that is different from anything suggested in the book. 
• Pretend that you are the author and writing a sequel to this book.  Explain what should happen. 
• Give 3 reasons why this book should be taught to the whole class. 
• Choose a food that represents this book and explain why. 
• Create a theme song with lyrics for the book. 
• Write a letter to the author of your book. 
• Choose a character of the book, decide what would be an appropriate birthday present for that character and explain why. 
• Discuss a portion of the book that was too predictable. 
• Create an award for this book.  Explain the award and why this book received it. 
• Make a list of the characters in your book and then create a cast of famous people that you would choose to portray that 

character if you were making a movie. 
• Write a letter to a character in your story. 
• Make a comic strip story (minimum of 3 frames). 
• Make a timeline of the events (minimum 5 events) in this story.  You must illustrate each even and label each event with a 

caption or description. 
• Make a list of characters in your book.  Transform the major characters in your book to animals.  Decide upon an animal for 

each based upon personality traits. 
• List 10 interesting words from you book and… (choose one): 

o Tell why each word is interesting. 
o Write a definition for each word. 
o Use each in a sentence of your own. 

 



INDEPENDENT READING RESOURCES 
 
Students may select any reading material of their choice for independent reading assignments. If a 
novel is not available at home, please consider the following free resources. 
 

 

• St. Louis Public Library [slpl.org] 

• International Children’s Digital Library [en.childrenslibrary.org] 

• Open Library [openlibrary.org] 

• Storynory [storynory.com] 

• Unite for Literacy [uniteforliteracy.com] 

• Newsela [newsela.com] 

• Dogo News [dogonews.com] 

• Tween Tribune [tweentribune.com] 

• ReadWorks [readworks.org] 

• Google News [news.google.com] 

• PBS News Hour Extra for Students in 

Grades 6-12 [pbs.org/newshour/extra] 

• Newseum [newseum.org] 

• New York Times Student Section 

[nytimes.com/section/learning] 

• Time for Kids [timeforkids.com] 

• Science News for Students [sciencenewsforstudents.org] 

• Youth Voices [yourcommonwealth.org] 
  

St. Louis Public Library Resources 
 

The St. Louis Public Library is allowing residents to apply for 
digital library cards. There is a quick form to fill out and a 
library card is generated for the patron. They have an amazing 
collection of e-books and audiobooks available without ever 
needing to leave the house. They also no longer issue fines 
for any late materials. 
 

E-Card:  
https://www.slpl.org/ecard 
 

All Downloadables:  
https://www.slpl.org/resources-types/all-downloadables 
 

Comics and Graphic Novels:  
https://www.slpl.org/resources-types/comics-graphic-novels 
 

E-Audiobooks:  
https://www.slpl.org/resources-types/audiobooks 
 

E-Books:  
https://www.slpl.org/resources-types/ebooks 
 

Newspapers and Magazines:  
https://www.slpl.org/resources-types/newspapers-magazines 
 





 

  

Morality Unit: Graphic Organizer (Week 1 of 4) 
 

Text Significant Details about Morality 
In the context of this text, how do we 

evaluate what’s right or wrong? 

The 

Storyteller 

 

 

 

 

Life Isn’t 

Fair - Deal 

With It 

 

 

 

 

 

 

 

 

 

  



 

  

SHORT ANSWER RUBRIC FOR TEXT RESPONSES 
Please use this rubric to self-assess the quality of your responses before considering them “finished.” 

Scoring 
Criteria 

0 
Not Yet 
 Ready 

1 
Below 

Expectations 

2 
Approaching 
Expectations 

3 
Meets 

Expectations 

4 
Exceeds 

Expectations 

Claim & 
Support 

No claim present 
or evidence 
present 

Attempts to 
establish a claim 
that is unclear or 
disconnected from 
the topic; or does 
not answer each 
question. 

 
Includes almost no 
evidence from the 
text; evidence is 
based on personal 
experience or 
unconnected 
sources. 

Establishes a 
claim to answer 
each question that 
needs more 
development. 

 
Refers to some 
evidence from the 
text that loosely or 
vaguely supports 
the claim. 

Establishes a clear 
and plausible claim 
to answer each 
question. 

 
Cites mostly strong 
evidence that 
supports the claim. 

Establishes a 
credible and 
convincing claim 
to answer each 
question. 

 
Cites sufficient 
and relevant 
evidence to fully 
support the claim. 

Development No development 
present 

Attempts to 
explain some 
connections 
between evidence 
and claim in an 
unclear or 
disconnected 
way. 

Explains the 
connection 
between some 
evidence and the 
claim; some 
explanations 
revolve around 
personal feelings 
rather than 
analysis. 

Clearly explains 
the connections 
between the 
selected evidence 
and the claim. 

Analyzes the 
relevance and 
strength of the 
evidence in 
supporting the 
claim. 

Conventions Writing is 
incomprehensible. 

Attempts to use 
some English 
conventions, 
though errors 
frequently inhibit 
reader’s 
comprehension. 

 
Uses informal 
language and 
tone. 

Demonstrates 
some command of 
English 
conventions with 
some errors that 
inhibit reader’s 
comprehension. 

 
Uses language 
and tone that are 
inconsistently 
academic or 
inconsistently 
appropriate for 
audience and 
purpose. 

Demonstrates a 
working 
command of 
English 
conventions with 
some errors that 
do not inhibit 
reader’s 
comprehension. 

 
Uses language 
and tone that are 
academic. 

Demonstrates a 
strong command 
of English 
conventions with 
few, minor errors. 

 
Uses language 
and tone that are 
appropriate to 
audience and 
purpose. 

 



"Kids on the Bus" by Chris Zerbes is licensed under CC BY-NC-ND
2.0.

The Storyteller
By Saki
1888

Hector Hugh Munro (1870-1916) was a British author who wrote under the pen name Saki and often
satirized old Victorian values, such as what was considered “proper” behavior. In the following short story, a
man on a train tells a story to three young children. As you read, take notes on the author's use of humor.

It was a hot afternoon, and the railway carriage
was correspondingly sultry,1 and the next stop
was at Templecombe, nearly an hour ahead. The
occupants of the carriage were a small girl, and a
smaller girl, and a small boy. An aunt belonging to
the children occupied one corner seat, and the
further corner seat on the opposite side was
occupied by a bachelor who was a stranger to
their party, but the small girls and the small boy
emphatically occupied the compartment. Both
the aunt and the children were conversational in
a limited, persistent way, reminding one of the
attentions of a housefly that refuses to be
discouraged. Most of the aunt's remarks seemed
to begin with "Don't," and nearly all of the children's remarks began with "Why?" The bachelor said
nothing out loud. "Don't, Cyril, don't," exclaimed the aunt, as the small boy began smacking the
cushions of the seat, producing a cloud of dust at each blow.

"Come and look out of the window," she added.

The child moved reluctantly to the window. "Why are those sheep being driven out of that field?" he
asked.

"I expect they are being driven to another field where there is more grass," said the aunt weakly.

"But there is lots of grass in that field," protested the boy; "there's nothing else but grass there. Aunt,
there's lots of grass in that field."

"Perhaps the grass in the other field is better," suggested the aunt fatuously.

"Why is it better?" came the swift, inevitable question.

"Oh, look at those cows!" exclaimed the aunt. Nearly every field along the line had contained cows or
bullocks, but she spoke as though she were drawing attention to a rarity.

"Why is the grass in the other field better?" persisted Cyril.

[1]

[5]

1. Sultry (adjective): hot, humid

1



The frown on the bachelor's face was deepening to a scowl. He was a hard, unsympathetic man, the
aunt decided in her mind. She was utterly unable to come to any satisfactory decision about the grass
in the other field.

The smaller girl created a diversion2 by beginning to recite "On the Road to Mandalay." She only knew
the first line, but she put her limited knowledge to the fullest possible use. She repeated the line over
and over again in a dreamy but resolute and very audible voice; it seemed to the bachelor as though
some one had had a bet with her that she could not repeat the line aloud two thousand times without
stopping. Whoever it was who had made the wager was likely to lose his bet.

"Come over here and listen to a story," said the aunt, when the bachelor had looked twice at her and
once at the communication cord.

The children moved listlessly towards the aunt's end of the carriage. Evidently her reputation as a
story- teller did not rank high in their estimation.

In a low, confidential3 voice, interrupted at frequent intervals by loud, petulant questionings from her
listeners, she began an unenterprising and deplorably4 uninteresting story about a little girl who was
good, and made friends with every one on account of her goodness, and was finally saved from a mad
bull by a number of rescuers who admired her moral character.

"Wouldn't they have saved her if she hadn't been good?" demanded the bigger of the small girls. It was
exactly the question that the bachelor had wanted to ask.

"Well, yes," admitted the aunt lamely, "but I don't think they would have run quite so fast to her help if
they had not liked her so much."

"It's the stupidest story I've ever heard," said the bigger of the small girls, with immense conviction.5

"I didn't listen after the first bit, it was so stupid," said Cyril.

The smaller girl made no actual comment on the story, but she had long ago recommenced a
murmured repetition of her favourite line.

"You don't seem to be a success as a story-teller," said the bachelor suddenly from his corner.

The aunt bristled in instant defence at this unexpected attack.

"It's a very difficult thing to tell stories that children can both understand and appreciate," she said
stiffly.

"I don't agree with you," said the bachelor.

"Perhaps you would like to tell them a story," was the aunt's retort.

[10]

[15]

[20]

2. Diversion (noun): a distraction
3. Confidential (adjective): indicating that what one says is private or secret
4. Deplorably (adverb): terrible; worthy of disapproval
5. Conviction (noun): a firmly held belief or opinion

2



"Tell us a story," demanded the bigger of the small girls.

"Once upon a time," began the bachelor, "there was a little girl called Bertha, who was extra-ordinarily
good."

The children's momentarily-aroused interest began at once to flicker; all stories seemed dreadfully
alike, no matter who told them.

"She did all that she was told, she was always truthful, she kept her clothes clean, ate milk puddings as
though they were jam tarts, learned her lessons perfectly, and was polite in her manners."

"Was she pretty?" asked the bigger of the small girls.

"Not as pretty as any of you," said the bachelor, "but she was horribly good."

There was a wave of reaction in favour of the story; the word horrible in connection with goodness was
a novelty that commended itself. It seemed to introduce a ring of truth that was absent from the aunt's
tales of infant life.

"She was so good," continued the bachelor, "that she won several medals for goodness, which she
always wore, pinned on to her dress. There was a medal for obedience, another medal for punctuality,6

and a third for good behaviour. They were large metal medals and they clicked against one another as
she walked. No other child in the town where she lived had as many as three medals, so everybody
knew that she must be an extra good child."

"Horribly good," quoted Cyril.

"Everybody talked about her goodness, and the Prince of the country got to hear about it, and he said
that as she was so very good she might be allowed once a week to walk in his park, which was just
outside the town. It was a beautiful park, and no children were ever allowed in it, so it was a great
honour for Bertha to be allowed to go there."

"Were there any sheep in the park?" demanded Cyril.

"No;" said the bachelor, "there were no sheep."

"Why weren't there any sheep?" came the inevitable question arising out of that answer.

The aunt permitted herself a smile, which might almost have been described as a grin.

"There were no sheep in the park," said the bachelor, "because the Prince's mother had once had a
dream that her son would either be killed by a sheep or else by a clock falling on him. For that reason
the Prince never kept a sheep in his park or a clock in his palace."

The aunt suppressed a gasp of admiration.

"Was the Prince killed by a sheep or by a clock?" asked Cyril.

[25]

[30]

[35]

[40]

6. Punctuality (noun): being on time
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"He is still alive, so we can't tell whether the dream will come true," said the bachelor unconcernedly;
"anyway, there were no sheep in the park, but there were lots of little pigs running all over the place."

"What colour were they?"

"Black with white faces, white with black spots, black all over, grey with white patches, and some were
white all over."

The storyteller paused to let a full idea of the park's treasures sink into the children's imaginations;
then he resumed:

"Bertha was rather sorry to find that there were no flowers in the park. She had promised her aunts,
with tears in her eyes, that she would not pick any of the kind Prince's flowers, and she had meant to
keep her promise, so of course it made her feel silly to find that there were no flowers to pick."

"Why weren't there any flowers?"

"Because the pigs had eaten them all," said the bachelor promptly. "The gardeners had told the Prince
that you couldn't have pigs and flowers, so he decided to have pigs and no flowers."

There was a murmur of approval at the excellence of the Prince's decision; so many people would have
decided the other way.

"There were lots of other delightful things in the park. There were ponds with gold and blue and green
fish in them, and trees with beautiful parrots that said clever things at a moment's notice, and
humming birds that hummed all the popular tunes of the day. Bertha walked up and down and
enjoyed herself immensely, and thought to herself: 'If I were not so extraordinarily good I should not
have been allowed to come into this beautiful park and enjoy all that there is to be seen in it,' and her
three medals clinked against one another as she walked and helped to remind her how very good she
really was. Just then an enormous wolf came prowling into the park to see if it could catch a fat little pig
for its supper."

"What colour was it?" asked the children, amid an immediate quickening of interest.

[45]

[50]
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"The Storyteller" by Saki (1888) is in the public domain.

"Mud-colour all over, with a black tongue and pale grey eyes that gleamed with unspeakable ferocity.
The first thing that it saw in the park was Bertha; her pinafore was so spotlessly white and clean that it
could be seen from a great distance. Bertha saw the wolf and saw that it was stealing towards her, and
she began to wish that she had never been allowed to come into the park. She ran as hard as she
could, and the wolf came after her with huge leaps and bounds. She managed to reach a shrubbery of
myrtle bushes and she hid herself in one of the thickest of the bushes. The wolf came sniffing among
the branches, its black tongue lolling out of its mouth and its pale grey eyes glaring with rage. Bertha
was terribly frightened, and thought to herself: 'If I had not been so extraordinarily good I should have
been safe in the town at this moment.' However, the scent of the myrtle was so strong that the wolf
could not sniff out where Bertha was hiding, and the bushes were so thick that he might have hunted
about in them for a long time without catching sight of her, so he thought he might as well go off and
catch a little pig instead. Bertha was trembling very much at having the wolf prowling and sniffing so
near her, and as she trembled the medal for obedience clinked against the medals for good conduct
and punctuality. The wolf was just moving away when he heard the sound of the medals clinking and
stopped to listen; they clinked again in a bush quite near him. He dashed into the bush, his pale grey
eyes gleaming with ferocity and triumph, and dragged Bertha out and devoured her to the last morsel.
All that was left of her were her shoes, bits of clothing, and the three medals for goodness."

"Were any of the little pigs killed?"

"No, they all escaped."

"The story began badly," said the smaller of the small girls, "but it had a beautiful ending."

"It is the most beautiful story that I ever heard," said the bigger of the small girls, with immense
decision.

"It is the only beautiful story I have ever heard," said Cyril.

A dissentient7 opinion came from the aunt.

"A most improper story to tell to young children! You have undermined the effect of years of careful
teaching."

"At any rate," said the bachelor, collecting his belongings preparatory to leaving the carriage, "I kept
them quiet for ten minutes, which was more than you were able to do."

"Unhappy woman!" he observed to himself as he walked down the platform of Templecombe station;
"for the next six months or so those children will assail her in public with demands for an improper
story!"

[55]

[60]

7. Dissentient (adjective): differing, especially from the majority opinion
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Text-Dependent Questions
Directions: For the following questions, choose the best answer or respond in complete sentences.

1. PART A: Which of the following best describes a theme of the story?
A. Strangers can be more honest than family, and this makes them more

trustworthy and morally good.
B. Curiosity is an important part of childhood, but it should be restricted more and

more as children grow.
C. Children's understanding of what is good and what is bad can be influenced by

the adults in their lives.
D. Most of the time, bad people get what they deserve, but occasionally they are

rewarded.

2. PART B: Which of the following quotes best supports the answer to Part A?
A. “Most of the aunt’s remarks seemed to begin with ‘Don't,’ and nearly all of the

children’s remarks began with ‘Why?’” (Paragraph 1)
B. “interrupted at frequent intervals by loud, petulant questionings from her

listeners, she began an unenterprising and deplorably uninteresting story”
(Paragraph 14)

C. “It seemed to introduce a ring of truth that was absent from the aunt's tales of
infant life.” (Paragraph 31)

D. “‘A most improper story to tell to young children! You have undermined the
effect of years of careful teaching.’” (Paragraph 59)

3. PART A: What impact does the phrase “horribly good” in paragraph 30 have in the
text?

A. “Horribly” emphasizes the girl’s goodness, but it is normally a negative definition
that implies that the others in the story disliked her and were jealous of her.

B. “Horribly” means that the girl was shockingly good, and this surprising meaning
catches the children’s attention.

C. “Horribly” emphasizes the girl’s goodness, but it is normally a negative definition
that implies that there is something awful about being so good.

D. “Horribly” means poorly done, which implies that the girl is not good at anything
besides earning medals.

4. PART B: Which of the following details from the text best supports the answer to Part
A?

A. “the word horrible in connection with goodness was a novelty that commended
itself. It seemed to introduce a ring of truth that was absent from the aunt's
tales” (Paragraph 31)

B. “‘She was so good... that she won several medals for goodness, which she
always wore, pinned on to her dress.’” (Paragraph 32)

C. “‘No other child in the town where she lived had as many as three medals, so
everybody knew that she must be an extra good child.’” (Paragraph 32)

D. “‘He said that as she was so very good she might be allowed once a week to walk
in his park... It was a beautiful park, and no children were ever allowed in it’”
(Paragraph 34)

6



5. At the end of the passage, what causes conflict between the aunt and the bachelor
on the train?

A. The aunt thinks that the content of the story was too graphic for the children,
but the bachelor disagrees.

B. The aunt is jealous that the children liked the bachelor’s story better than hers.
C. The aunt thinks that the children will reject her lessons and learn bad behaviors

from the bachelor's story.
D. The aunt is angry with the bachelor for refusing to find a new compartment and

distracting the children.

6. How do the children’s reactions to the bachelor’s story develop the passage’s humor?

7



Discussion Questions
Directions: Brainstorm your answers to the following questions in the space provided. Be prepared to 
share your original ideas in a class discussion.

1. Which story do you think is more realistic? Why?

2. What is Saki’s message about teaching morality to children? Consider the moral of the
bachelor's story--is it the same as Saki's message? Explain.

3. In the context of this story, what is good and how do we know? As you think about this
question, consider what role good behavior plays in the outcome of the story. Cite evidence
from this text, your own experience, and other literature, art, or history in your answer.

8



"Poker" by Owen Thomas is licensed under CC BY-NC 2.0

Life Isn't Fair — Deal With It
By Mike Myatt

2011

Mike Myatt is a bestselling author and a columnist. Commonly recognized as an authority on the subject of
leadership, he believes that leadership “exists to disrupt mediocrity.” As you read this opinion piece, take
notes on the author's tone.

There seems to be a lot of talk these days about
what is fair, and what is not. President Obama
seems to believe life should be fair — that
“everybody should have a fair shake.” Some of
the 99% seem to believe life has treated them
unfairly, and some of the 1% feel life hasn’t
treated them fairly enough.1 My questions are
these: What is fair? Is life fair? Should life be fair?
I’ll frame the debate, and you decide…

We clearly have no choice about how we come
into this world, we have little choice early in life,
but as we grow older choices abound. I have long
believed that while we have no control over the
beginning of our life, the overwhelming majority of us have the ability to influence the outcomes we
attain. Fair is a state of mind, and most often, an unhealthy state of mind.

In business, in politics, and in life, most of us are beneficiaries2 of the outcomes we have contributed
to. Our station in life cannot, or at least should not, be blamed on our parents, our teachers, our
pastors, our government, or our society — it’s largely based on the choices we make, and the attitudes
we adopt.

People have overcome poverty, drug addiction, incarceration, abuse, divorce, mental illness,
victimization, and virtually every challenge known to man. Life is full of examples of the uneducated,
the mentally and physically challenged, people born into war-torn impoverished backgrounds, who
could have complained about life being unfair, but who instead chose a different path — they chose to
overcome the odds and to leave the world better than they found it. Regardless of the challenges they
faced, they had the character to choose contribution over complaint.

[1]

1. The "99%" refers to income inequality and wealth distribution between the wealthiest 1% and the rest of the
American population. In September 2011, demonstrators protesting greed and corruption among corporations,
financial institutions, and politicians gathered in Zuccotti Park, located in New York City's Wall Street financial district.
They began a movement known as "Occupy Wall Street," intended to draw attention to the massive divide of wealth
in the United States. According to economist Joseph Stiglitz, "[I]n our democracy, 1% of the people take nearly a
quarter of the nation’s income.… In terms of wealth rather than income, the top 1% control 40%."

2. Beneficiary (noun): a person who derives an advantage or benefit from something

https://www.flickr.com/photos/owthomas/232314192


I don’t dispute that challenges exist. I don’t even dispute that many have an uphill battle due to the
severity of the challenges they face. What I vehemently3 dispute is attempting to regulate, adjudicate,4

or legislate5 fairness somehow solves the world’s problems. Mandates6 don’t create fairness, but
people’s desire and determination can work around or overcome most life challenges.

It doesn’t matter whether you are born with a silver spoon, plastic spoon, or no spoon at all. It’s not the
circumstances by which you come into this world, but what you make of them once you arrive that
matter. One of my clients came to this country from Africa in his late teens, barely spoke the language,
drove a cab while working his way through college, and is now the president of a large technology
services firm. Stories such as this are all around us — they are not miracles, nor are they the rare
exception. They do however demonstrate blindness to the mindset of the fairness doctrine.

From a leadership perspective, it’s a leader’s obligation to do the right thing, regardless of whether or
not it’s perceived as the fair thing. When leaders attempt to navigate the slippery slope of fairness, they
will find themselves arbiter7 of public opinion and hostage to the politically correct. Fair isn’t a standard
to be imposed unless a leader is attempting to impose mediocrity. Fair blends to a norm, and in doing
so, it limits, inhibits, stifles, and restricts, all under the guise of balance and equality. I believe fair only
exists as a rationalization or justification. The following 11 points came from a commencement speech
widely attributed to Bill Gates entitled Rules for Life. While many dispute the source, whether it was
proffered by Bill Gates or not, I tend to agree with the hypothesis:

Rule 1: Life is not fair — get used to it!

Rule 2: The world won’t care about your self-esteem. The world will expect you to accomplish
something BEFORE you feel good about yourself.

Rule 3: You will NOT make $60,000 a year right out of high school. You won’t be a vice-president with a
car phone until you earn both.

Rule 4: If you think your teacher is tough, wait till you get a boss.

Rule 5: Flipping burgers is not beneath your dignity. Your Grandparents had a different word for
burger flipping — they called it opportunity.

Rule 6: If you mess up, it’s not your parents’ fault, so don’t whine about your mistakes, learn from
them.

Rule 7: Before you were born, your parents weren’t as boring as they are now. They got that way from
paying your bills, cleaning your clothes and listening to you talk about how cool you thought you are.
So before you save the rain forest from the parasites of your parent’s generation, try delousing8 the
closet in your own room.

[5]

[10]

3. Vehemently (adverb): with strong feelings; enthusiastically or forcefully
4. to make an official judgment or decision about a dispute or problem
5. Legislate (verb): to write and pass laws
6. Mandate (noun): an official order or commission to do something
7. Arbiter (noun): having ultimate authority in a matter
8. "Delousing" refers to the process of ridding someone or something of lice and other parasitic insects.



“Life Isn't Fair — Deal With It” by Mike Myatt. Copyright © 2011 by Forbes. Reprinted with permission, all rights reserved. 

Rule 8: Your school may have done away with winners and losers, but life HAS NOT. In some schools
they have abolished failing grades and they’ll give you as MANY TIMES as you want to get the right
answer. This doesn’t bear the slightest resemblance to ANYTHING in real life.

Rule 9: Life is not divided into semesters. You don’t get summers off and very few employers are
interested in helping you FIND YOURSELF. Do that on your own time.

Rule 10: Television is NOT real life. In real life people actually have to leave the coffee shop and go to
jobs.

Rule 11: Be nice to nerds. Chances are you’ll end up working for one.

Here’s the thing — we all face challenges, and life treats us all unfairly. We all make regrettable choices,
and we all suffer from things thrust upon us due to little if any fault of our own. When I suffered a
debilitating9 stroke at an early age, I certainly asked myself “why did this happen to me?” I could have
felt sorry for myself and became bitter, I could have thrown in the towel and quit on my family and
myself — I didn’t. It took two years of gut-wrenching effort, but what I thought was a great injustice at
the time changed my life for the better. Today, you couldn’t tell I ever had a stroke. The greatest
adversity life can throw at you simply affords you an opportunity to make changes, improve, and get
better.

By the title of today’s column you have no doubt surmised I believe life is not fair, nor do I believe we
should attempt to socially or financially engineer it to be such. Fair is not an objective10 term — it is a
matter of perspective filtered by a subjective11 assessment. My subjective assessment is that fair is an
entitlement12 concept manufactured to appease those who somehow feel slighted. Life isn’t fair —
#occupyreality

[15]

[20]

9. Debilitating (adjective): making someone very weak or sick
10. Objective (adjective): not influenced by a person’s opinions or feelings
11. Subjective (adjective): based on personal opinions and feelings rather than on facts
12. Entitlement (noun): the belief that a person is deserving of something



Text-Dependent Questions
Directions: For the following questions, choose the best answer or respond in complete sentences.

1. PART A: Which of the following best describes the tone of the article?

A. sympathetic and firm

B. curious and philosophical

C. excited and inspirational

D. frustrated and critical

2. PART B: Which of the following quotes best supports the answer to Part A?
A. “My questions are these: What is fair?” (Paragraph 1)
B. “I don’t dispute that challenges exist. I don’t even dispute that many have an 

uphill battle due to the severity of the challenges they face.” (Paragraph 5)
C. “Stories such as this are all around us — they are not miracles, nor are they the 

rare exception.” (Paragraph 6)
D. “Fair blends to a norm, and in doing so, it limits, inhibits, stifles, and restricts, all 

under the guise of balance and equality.” (Paragraph 7)

3. Which of the following statements best describes a central idea of the text?
A. Fairness is a recent concept when it comes to governing and life in general.

C. Fairness is a subjective idea and is not a natural characteristic of life. 

E. Those born into privilege are more likely to succeed than those born into
poverty.

G. Younger generations have no appreciation for the sacrifices made for them.

4. What is the author’s most likely purpose for writing this article?
A. The author argues for less government interference among the wealthy and the

poor, and for an end to welfare programs.
B. The author argues for parents to do less for their children so young Americans

can learn the power of hard work and overcoming challenges.
C. The author argues for greater recognition for hard-working individuals and

fewer awards for failing individuals.
D. The author argues for an end to the fairness mindset because it hinders hard

work and leads to an unhealthy sense of entitlement.



5. What does the author mean by the following quote from paragraph 7, and how does it
develop the central ideas of the article?: “When leaders attempt to navigate the slippery
slope of fairness, they will find themselves arbiter of public opinion and hostage to the
politically correct.”



Discussion Questions
Directions: Brainstorm your answers to the following questions in the space provided. Be prepared to 
share your original ideas in a class discussion.

1. Do you agree or disagree with the statement, “If you mess up, it’s not your parents’ fault, so
don’t whine about your mistakes, learn from them”? What would be the counterargument
to this assertion?

2. The author believes that the concept of “fairness” is not a useful term, and that it makes
people feel entitled to good outcomes. Make an argument for the opposite—how would
you convince someone that the concept of “fairness” is an important one.

3. Where do you fall in the “life isn’t fair, deal with it” debate? Is this a good or bad way of
thinking about your life? Explain your answer.



Pairing Questions
"The Storyteller" and "Life Isn't Fair Deal With It"

Directions: After reading the texts, choose the best answer for the multiple-choice questions below and respond to
the writing questions in complete sentences.

A. “Our station in life cannot, or at least should not, be blamed on our parents”
(Paragraph 3)

B. “They had the character to choose contribution over complaint.” (Paragraph
4)

C. “I don’t dispute that challenges exist. I don’t even dispute that many have an
uphill battle” (Paragraph 5)

D. “Here’s the thing — we all face challenges, and life treats us all unfairly.”
(Paragraph 19)

1. Which statement from “Life Isn’t Fair — Deal With It” best supports a theme in “The
Storyteller”?

2. How does Mike Myatt’s assertion that “we have no control over the beginning of our life”
(Paragraph 2) help support the theme of children being controlled in “The Storyteller”?
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